Тема мероприятия: Формирование коммуникативных УУД на уроках иностранного языка.
Форма мероприятия: семинар-практикум для педагогов.
Цель мероприятия: ознакомить участников семинара с приёмами работы на уроке, способствующими формированию коммуникативных универсальных учебных действий (далее - УУД).
Задачи мероприятия: ознакомить педагогов с заданиями по формированию коммуникативных УУД на уроках английского языка; показать практическую значимость использования данных заданий по формированию коммуникативных УУД.
Продолжительность проведения: 45 минут.
Сценарий мероприятия  дополняется презентацией и приложениями № 1-5.

Сценарий мероприятия:
Hello everyone and thank you for joining us at our seminar! 
Today we’re discussing the leading role of development of communication skills in teaching a foreign language. (Slide 1)
But before we start I would like to ask a question. Have you ever had a communication problem or failure to communicate? (Slide 2) What was the reason? Choose and tell me (misunderstanding, emotional barriers, poor listening skill, lack of empathy, language barriers, interpersonal barriers, emotional barriers [3]). (Slide 3)
Seminar participants share their reasons. 
But what should we do to communicate successfully? How can we teach our students to communicate successfully? Could you tell me what the purpose of communication is? What is communication?
Seminar participants share their ideas. 
Actually the word "communication" is derived from two Latin words "Communis" (a noun) and "Communicare" (a verb), which means "to share" or "to make common". (Slide 4) It’s something that people do every day. We can say that communication is a system through which people share ideas, feelings, thoughts, facts, opinion, values and emotions with each other. It acts as a bridge of meaning among people. Communication is the act of conveying information for the purpose of creating a shared understanding [4]. 
Today I want us to be able to answer three questions. (Slide 5)
1. What do we call communicative universal educational actions?
2. What does the development of communication skills depend on?
3. How can we develop communication skills at the foreign language lessons?

(Slide 6) The Federal State Educational Standards declare the development of personal, subject and metasubject skills as the goal of education. Metasubject skills include interdisciplinary skills and universal educational actions. Cognitive, communicative and regulatory universal educational actions are distinguished. (Slide 7)  Hence the question of the competence approach in teaching becomes most relevant. What is the reason? (Slide 8) The reason is that the development of all types of universal educational actions implies promoting key competences (value-semantic, general cultural, educational and cognitive, information, communicative, social competences and competence of personal self-improvement), i.e. not only subject knowledge but skills how to use it [5]. 
Among the key competences communicative competence is particularly important. (Slide 9) The most common medium of communication is language.  In this regard communicative competence most accurately reflects the subject area “Foreign Languages” [6]. Foreign language teaching is based on the idea that the goal of language acquisition is communicative competence i.e. the ability to use the language correctly and appropriately to accomplish communication goals. That is why the development of communicative competence and skills acts as the leading goal of teaching a foreign language.
Communication is a unique and learned skill that requires understanding not only what to say but how to say it. In other words for effective communication we need to know both the language itself and how to use it. As you can see, communication is more than just your words, it also includes how you say it (the tone of your voice), why you say it (the intention behind your message), when you say it (for example, during an argument or the time of day), what you don’t say  (sometimes what you don’t say gives a clearer picture of what is
going on than what you say) and your body language (your facial expressions, gestures and posture).
To improve communication skills in a foreign language, we should shift the focus of teaching from the language itself to actually doing things in that language. It is achieved through the use of a foreign language for actual communicative purposes [7].
Moreover, improvement of communication skills in a foreign language doesn’t mean just practice speaking. (Slide 10) This competence means mastering all kinds of speech activity, the culture of oral and written speech and skills of using the language in various spheres and situations of communication. In genuine communication skills are seldom employed in isolation, and an integrated-skills approach simulates what happens in real communication [8].
According to the Federal State Educational Standards communicative universal educational actions provide social interaction of partners in communication or activity. What skills are called communication skills? (Slide 11)
Firstly, the skill of planning educational collaboration with a teacher and peers i.e. taking into account the position of partners in communication or activity, an ability to listen and engage in a dialogue, participation in the discussion of problems, integration into a peer group and collaboration with peers and adults.
Secondly, statement of questions i.e. the ability to ask questions necessary for the organization of their own speech activity and in terms of proactive cooperation with a partner.
Thirdly, conflict resolution, the ability to productively resolve conflicts based on the interests and positions of all participants, i.e. to agree and come to a common opinion in the joint speech foreign language activities to solve the communicative problem in a situation of conflict of interests.
Then, managing the behaviour of a partner in foreign language communication is really important. It means mutual control, correction and evaluation of speech actions of the partner.
Finally, completeness and accuracy of expression of the thoughts according to tasks and conditions of communication is a necessary skill. (Slide 12)
Besides, the development of students’ communication skills involves the acquisition of such abilities as to initiate and come into contact, form a favorable first impression; conduct a conversation, briefly and accurately express the thoughts, stimulate the interlocutor to clarify his position; to provide feedback, i.e. to convey to the partner that he was heard and understood; align emotional tension in conversation, in discussion; read and interpret the non-verbal signals of the interlocutor (look, facial expressions, gestures, postures); manage their own expressive signals in the process of communication. (Slide 13)
Now we are ready to go to the second question: What does the development of communication skills depend on? (Slide 14)
There’s no doubt that the development of communicative universal educational actions is possible only on the basis of key competence areas such as linguistic, sociolinguistic, discourse, strategic and sociocultural competences as well as socio-personal interactive component correlated with cooperation and tolerance of the student. (Slide 15) Communicative competence is made up of four competence areas: linguistic, sociolinguistic, discourse, and strategic [9].
Now I want you to define what each key competence area is.
Seminar participants work in pairs or small groups. They match parts of reference cards and present their answers to other groups (Appendix 1). (Slide 16)
And at last the third and the most important question: How can we develop communication skills at our lessons?  (Slide 17)
At the foreign language lessons we can develop communicative competence through various approaches, methods and activities. (Slide 18)
Nevertheless, in the course of implementing all these approaches and methods we shouldn’t forget to follow the principles of individualization, situability and novelty.
The principle of individualization can be considered the heart of communicative interaction. Situability provides for the recognition of the situation as a unit of the organization of learning process. In the learning process, there should not be a single statement that is not conditioned situationally. The principle of novelty also covers the whole educational process, and its implementation is extremely important for the success of communicative learning. This principle is that the content of the material should be diverse. 
In that case having an eclectic approach (a method of language education that combines various approaches and methodologies to teach language depending on the aims of the lesson and the abilities of the learners) to teaching a foreign language, especially if focused on real-life situations, is beneficial for both the teacher and the student, since it can also be adapted to different kinds of learners [10]. (Slide 19) 
One of the best ways to develop communication skills is using Task-Based Learning. It gives learners experience of spontaneous interaction, chances for negotiating turns to speak and participate in a complete interaction, not just one-off sentences [11].
Let's take a closer look at this approach.
In order for us to understand it, we need to define what a task is. (Slide 20) 
A task should: 
- provide opportunities for students to exchange information with a focus on meaning, not a specific form or pattern;
 - have a clear purpose: learners should know the outcome they are expected to produce when they finish performing the task. The outcome may vary. It might be finding a solution for a problem or writing an email requesting information;
 - result in an outcome that can be shared with more people;
 - relate to real world activities [12].
For example you may give your students the following task: Recommend places in your city to your friend via a WhatsApp audio message. (Slide 21)
In order to generate interest and prepare your students for the upcoming task, and depending on your group profile, you may give suggestions, ask students to carry out research, or even provide an input task, for example, students create a mind map containing interesting places to be visited.
Then students carry out the task.  In order for the task to be completed successfully, it is the teacher’s role to help learners get organized. Students are supposed to perform the task in small groups or pairs, and use their existing knowledge of language to express themselves in a spontaneous way. As the focus is communication, the teacher is not supposed to carry out extensive error correction at this stage, but should monitor and provide support.
The task is delivered in four different phases. (Slide 22) The first one is assessing: students are asked to go back to the list of places they have brainstormed and discuss how appealing they are. They are asked to list characteristics of these places and share why they might be appealing (or not) to tourists. Then selecting:  students are asked to compare the places and select the ones not to be missed by someone visiting the city for the first time. They are expected to come up with a list of three places. Recording the audio message: students are asked to plan, rehearse and record an audio message suggesting places in the city. And the last phase is reporting: students share their audio messages with other groups and compare their recommendations.
 	Apart from giving instructions for the completion of the task, an important role a teacher should play during the task is to monitor learners’ production. A teacher gives feedback on content and language for example adjectives to describe places, language to make comparisons and language to make recommendations. It is important to provide students with the chance to practice the language items that have emerged from the task [12]. 
Seminar participants work in pairs or small groups. They create a mind map containing interesting places to be visited, discuss how appealing they are, list characteristics of these places and share why they might be appealing (or not) to tourists. 
The lesson described shows that tasks are a way to promote the use of authentic and genuine language with a focus on meaning and communication. When employing this approach to teaching, thus, teachers need to be prepared to design relevant and meaningful tasks, adopt a number of roles in the classroom, possess the linguistic competence to deal with emergent language and provide students with useful feedback and practice.
Taking into account that communication is an interactive process interactive methods are also suitable. Role-plays, information-gap activities, problem-solving, project-based learning and open-ended discussions are activities that form the ability and readiness of students to communicate in a foreign language and to achieve mutual understanding with the speakers of a foreign language.
Now I suggest you divide into pairs and groups to get an idea how to use some interesting information gap activities and role-plays in your teaching.
Seminar participants work in pairs or in small groups. They do the following activities to develop communication skills: information gap activities “20 Questions” (Appendix 2), “Find 5 more differences” (Appendix 3), Family Role-Play (Appendix 4) and Role-Play “What's Your Alibi?” (Appendix 5).
In conclusion I should say that learning to communicate is an important goal in itself, for it equips students with a set of skills they can use for the rest of their lives. Students need to communicate well in their personal lives, future workplaces and social interactions. They will have meetings to attend, presentations to make, discussions and arguments to participate in, and groups to work with. Communication skills are crucial to students’ ability to build relationship with other people, to accomplish a wide range of goals and be useful members of their communities.
Why are communication skills important? What did you learn from our seminar? 
You have a chance to share your point of view.
Seminar participants express their ideas.











Приложение № 1
	Linguistic competence is knowing how to use the grammar, syntax, and vocabulary of a language.
	Linguistic competence asks: What words do I use? How do I put them into phrases and sentences?

	Sociolinguistic competence is knowing how to use and respond to language appropriately, given the setting, the topic, and the relationships among the people communicating.
	Sociolinguistic competence asks: Which words and phrases fit this setting and this topic? How can I express a specific attitude (courtesy, authority, friendliness, respect) when I need to? How do I know what attitude another person is expressing?


	Discourse competence is knowing how to interpret the larger context and how to construct longer stretches of language so that the parts make up a coherent whole.
	Discourse competence asks: How are words, phrases and sentences put together to create a conversation? 


	Strategic competence is knowing how to recognize and repair communication breakdowns and how to work around gaps in one’s knowledge of the language.
	Strategic competence asks: How do I know when I’ve misunderstood or when someone has misunderstood me? What do I say then? How can I express my ideas if I don’t know the name of something or the right verb form to use?














Приложение № 2
Information gap activity “20 Questions”
Procedure: This is more of a fun English game, but students love it and it’s a great way to practice asking questions and learning new information.
You can do this activity as a whole class, in small groups, or in groups of two.
One student thinks of an item or object. The other students must ask questions in order to figure out what item the student is thinking of. The questions should be “yes” or “no” questions. If the students can’t guess the item within 20 questions, the student who’s thinking of the item wins the game.
If you do this as a whole class, make sure you keep track of how many questions have been asked. In small groups or pairs, the student thinking of the item should keep a tally of how many questions are asked.
Tip: As the teacher, you may want to make some stipulations or even assign a category. This way the realm of possible answers is smaller and you have more control over the content.
Example:  
Student A: Okay. Go!
Student B: Is it alive?  
Student A: No.
Student C: Is it bigger than my desk?  
Student A: Yes.
Student D: Is it…? 











Приложение № 3
Information gap activity “Find 5 more differences”
Student A gets worksheet A, student B worksheet B. They have to ask each other questions about what is there in the house to find out the differences. There are 5 differences.
Look at the picture. Ask your partner about the things in the house. Follow the example. Find 5 more differences. Write them in the table below the picture.
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Приложение № 4
Family role-play
Instruction for teachers:
1) Print out one copy per group of six, and cut the sheet into individual role cards. 
2) Give each group one set of role cards, and explain that they are all part of the same family and should create a dialogue. 
3) You could also set a specific time/scenario, i.e. it is Sunday evening right before dinner time. 
4) Have groups act in front of the class after preparing together. 

	Grandma
You think everyone in your family is crazy, except for yourself, of course.  Maybe when they get older they will become wise, like you.  Sometimes you are able to help them communicate and solve their problems.
Some things you can say:
"Everyone calm down!"
"Tell me what's wrong."
"I think you should ___________"
	Father
You want to be a "cool dad", so you like to play and make jokes with your children. You don't like to be too strict with them.  You can't understand why your older son likes to study so much.  You think he is too serious.
Some things you can say:
"Hey son, how's it hanging?"
"Okay, you do can do that, but don't tell mom."
"Let's play a family game of basketball!"

	Mother
You want your children to grow up safe and healthy, so you are quite strict with them.  You wish your daughter would study as much as her brother.
Some things you can say:
"Eat your vegetables!"
"Tonight you must [clean your room / study / babysit you little brother / etc.]."
"Why? Because I said so." 
"I'm your mother, so I know what's good for you."

	Teenage Girl
You love to play sports, but you have little time because your mother always makes you study and babysit your little brother.  You love your little brother, but he is so annoying!  At least your dad likes to play sports with you.
Some things you can say:
"Little brother, stop it!"
"Can I go play volleyball with my friends?"
"But mom, dad said I can go to the volleyball game!"

	Teenage Boy
You like to spend time alone to study and read books.  Your mother thinks this is good, but she always makes you do housework and eat food that you don't like.
Some things you can say:
"Why do I have to do it?"
"Just leave me alone."
"You don't understand me."

	Little Brother
You think the most fun game in the world is to annoy your older brother and sister.  You like to sing songs loudly when they are studying, steal their things, tell your mother when they do something wrong, etc.
Some things you can say:
"Why are you angry? I didn't do anything!"
"I'm bored."
"Mom, big sis didn't do her homework!"
"Can I have some candy?"



Приложение № 5
Role-Play “What's Your Alibi?”
(Past Simple vs. Past Continuous)
Instruction for teachers:
1) Make up any story that something was stolen at the party at 10 pm last night. 
2) Divide the students into policemen and suspects. 
3) Policemen have to write down questions. 
4) Suspects work in pairs to come up with their answers and memorize them. 
5) Once everybody is ready policemen question suspects separately. If the information suspects give is the same they are free to go. But the more different answers they give, the more likely they are to be the thieves. 

[image: alibi-game.jpg]

	[image: alibi-game — копия.jpg]














Используемая литература и источники:

1. Приказ Минпросвещения России от 31.05.2021 № 286 «Об утверждении федерального государственного образовательного стандарта начального общего образования»
http://publication.pravo.gov.ru/Document/View/0001202107050028
2. Приказ Министерства просвещения Российской Федерации от  31.05.2021 № 287 «Об утверждении федерального государственного образовательного стандарта основного общего образования» 
http://publication.pravo.gov.ru/Document/View/0001202107050027 
3. https://www.studymode.com/essays/Communication-Problems-1933465.html
4. https://www.communicationstudies.com/what-is-communication
5. https://moluch.ru/conf/phil/archive/235/12045/
6. https://moluch.ru/archive/145/40794/
7. https://www.fluentsimple.com/communication-skills-foreign-language/
8. https://www.whatiselt.com/single-post/2018/08/23/What-is-the-Communicative-Approach
9. http://revolution.allbest.ru/pedagogics/00458176_1.html
10. https://en.wikipedia.org/wiki/Eclectic_approach
11. http://www.esp-world.info/articles_27/paper.pdf
12. https://www.whatiselt.com/single-post/2018/01/19/What-is-Task-based-learning
13. https://en.islcollective.com/
14. https://www.fluentu.com/blog/educator-english/information-gap-esl/
[bookmark: _GoBack]


image1.jpeg
Student A

Look at the picture. Ask your partner about the things in the house. Follow the example. Find 5 more
differences. Write them in the table below the picture.

Example:

Student A: Is there a newspaper on the table in the living room?

Student B: No, there isn’t. Are there three bookshelves in the living room?
Student A: Yes, there are. Is/Are there ..... ?
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Student B

Look at the picture. Ask your partner about the things in the house. Follow the example. Find 5 more
differences. Write them in the table below the picture.

Example:

Student A: Is there a newspaper on the table in the living room?

Student B: No, there isn’t. Are there three bookshelves in the living room?
Student A: Yes, there are. Is/Are there ..... 7

Write the differences here:
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Policemen Card

Ask about the following:

1. where and when they met

2. what the weather was like

what their friend was wearing

where they were at 10 pm last night

what they were doing at 10 pm last night

what they ate or drank at the party

who they talked to at the party

any noises they heard
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what/who they saw when they heard the noise

10. what was he/she/they doing
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Suspects Card

Get together with your partner and think about:

1. where and when you met

2. what the weather was like

what your friend was wearing

where you were at 10 pm last night

what you were doing at 10 pm last night

what you ate or drank at the party

who you talked to at the party

any noises you heard

L L N o kW

what/who you saw when you heard the noise

10. what was he/she/they doing
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